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CHAPTER I 
INTRODUCTION 
The multiplicity of factors which produce change in 
our world has serious implications for the education of young 
children. It is notable that much of the progress in early 
childhood education has been made during times of stress as 
during the depression in the thirties when groups and organi-
zations assessed the needs and provided for the needs of young 
children by establishing day-care centers. During World War II 
young mothers left the home to work in the factory and it be-
came necessary to provide for the care of groups of young chil-
dren. The effort to upgrade the background of young children 
from deprived homes resulted in such programs as Project 
Head Start. This program is designed to enrich the background 
of young children before they begin school. 
Several factors retarded the growth of kindergartens 
even after the public accepted the idea of early childhood 
education. Due to the high cost of financing many public 
school districts did not establish kindergartens until 
pressure from groups, organizations, and parents influenced 
them to accept the responsibility. In districts where 
financing was not available the cost has been paid by 
parents, church groups, private organizations and indi-
viduals. In addition to the above, the availability of 
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teachers qualified to teach kindergarten has been a detering 
factor in the establishment of educational programs for 
five-year olds. 
Today kindergarten is recognized as a part of the 
continuing education of a child. However, though a part of 
the total school program, it should not be confused with 
departmentalized primary education. Kindergarten is unique 
in that it is not as structured in curriculum as primary 
grades. In explanation of the kindergarten teacher's role 
Headley states the following: 
• the kindergarten teacher is free to--and is 
expected to be able to--cut through and across many 
bodies of subject matter ••• It is possible that in 
a single morning such areas as geology, astronomy, 
biology, physiology, psychology, sociology, chemistry, 
physics, history, mathematics, reading, music, art, and 
literature might all have contributed in one way or 
another to the enrichment of the kindergarten 
program (1J:28). 
It can be seen from the above statement the kinder-
garten teacher obviously needs a broad educational back-
ground. This background must be coupled with a knowledge 
of the learning habits of little children. As was first 
pointed out by Jean Jacques Rousseau (1712-1778) the teacher 
must recognize and accept the child as a child and not as 
a minature adult (12:J86). A teacher should have a back-
ground in psychology and child growth and development to 
fully appreciate the phases of intellectual development of 
the kindergarten-age child. The research by Jean Piaget 
has implications for the education of the kindergarten 
child. Piaget•s studies reveal that the 4- to 7-year olds 
are in the second transitional phase of intellectual 
development, the phase of intuitive thought. The child 
uses words in his thoughts. He verbalizes his ideas and 
is highly egocentric. Of particular importance to the 
kindergarten teacher is the knowledge that this child is 
capable of only one thought at a time (15:115-116). 
In the area of subject matter recent research in 
children's thinking has developed new ideas in children's 
intellectual ability. Jerome s. Bruner has proposed the 
hypothesis: 
••• that any subject can be taught effectively 
in some intellectually honest form to any child 
at any stage of development (4:33). 
3 
It can be seen from the above that an educational background 
in elementary subject matter is essential for the kindergarten 
teacher. However, as seen in recent research quoted above, 
the kindergarten teacher needs to carefully interpret in 
the light of young children the elementary educational back-
ground. The impact of the Denver study titled 11 The Effec-
tiveness of Teaching Reading in the Kindergarten" on the 
kindergarten curriculum will become meaningful after 
teachers give it thoughtful consideration and weigh the 
alternatives of "can be taught" or "should be taught" on 
the basis of the individuals within the classroom.' Ac-
cording to Joseph E.' Brzeinski, director of the Department 
of Research Service, Denver Public Schools, 
Tentative evaluation of the use of these activities 
indicates that preschool and kindergarten children 
profit from being taught the skills basic to 
beginning reading (5:3). 
In addition to the above study the research in the 
fields of creativity and individualizing of instruction are 
important to the kindergarten program. E. Paul Torrence in 
Education and Creative Potential states: 11 To learn 
---------- ---- -------- --~-----
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creatively we question, inquire, experiment, manipulate or 
play with ideas and materials11 ~(21:46).' Kindergarten is the 
ideal place to begin providing for creative learning which 
helps the individual to develop to a fully functioning 
person able to work out solutions to problems (21:46). 
Clesely related to the kindergarten teacher•s 
responsibility of providing for creativity is the need to 
recognize, appreciate, and provide for individual needs 
through individualization of teaching. Individualization 
of teaching goes beyond the curriculum and gives 11 ••• 
personal relevance to experiences which the individual 
learner shares with other members of his group" (7:13). 
The teaching of kindergarteners is a "here and now" 
situation; The role of the teacher is aptly expressed by 
James B." Burr and others.1 
••• the kindergarten teacher must actively direct 
the work and play~J She identifies the focal inter-
est. Since the 5 year-old cannot project their 
thinking days in advance and can see only to a 
limited degree the relatedness of a series of activ-
ities, she must provide the learning situations and 
guide the work from day to day.1 In order that 
children make beginnings in planning, in getting 
answers to questions independently~· in using infor-
mation, and in evaluating, the teacher will provide 
easy specific choices upon which the children may 
immediately act. The wise teacher will recognize 
that pressure on the children is ill-advised.' 
• • • The teacher can eliminate potential pressures 
by avoiding tight, inflexible, or demanding organ-
izationu ( 3: 147). 
Therefore, from all the above mentioned, it is 
evident that kindergarten teachers need special training 
to effectively teach the pre-grade levels. 
I. THE PROBLEM 
The purpose of this study was to determine the 
educational background of teachers currently teaching 
kindergarten in the State of Washington. 
II. IMPORTANCE OF THE STUDY 
Recent legislative action in Washington State has 
made it possible for kindergartens to be established and to 
become an integral part of the educational system. Free 
kindergartens are authorized by the following state law: 
28.•J5.010 Free kindergartens authorized--Duties of 
directors. The board of directors of any school 
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district shall have power to establish and maintain 
free kindergartens in connection with the common 
schools of said district for the instruction of 
children between the ages of four and six years, 
residing in said district, and shall establish such 
courses of training, study and discipline and such 
rules and regulations governing such kindergartens 
as said board may deem best: Provided, that no third 
class school district may maintain such kindergarten 
when the number of pupils in such kindergarten is less 
than twenty (23:75). 
Since the passage of the above cited school law, 
kindergartens have become more common and administrators 
are faced with the responsibility of securing qualified 
kindergarten teachers. The law regarding the preparation 
of kindergarten teachers in the State of Washington is as 
follows: 
28.35.070 Qualifications for teachers. Kindergarten 
teachers and supervisors shall have diplomas or 
certificates from some accredited kindergarten training 
school, from the kindergarten department of a state 
normal school of the state or of a normal school whose 
kindergarten department is accredited by the state 
board of education (23:76-77). 
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It may be seen that the above law regarding the qual-
ifications of kindergarten teachers is not clearly worded and 
subject to many and varied interpretations. Because of the 
ambiguity of the law it is possible for school administrators 
to staff the kindergarten with an individual who holds a valid 
certificate but has no professional training for teaching 
young children. Research by Fuller indicated that 11 A major 
factor influencing the direction taken by and the success of 
the kindergarten is the kindergarten teacher" (9:19). 
It may be concluded that because of more permissive 
legislation in favor of public school kindergartens there 
will be a greater demand for well trained kindergarten 
teachers. In light of this it was decided that a study to 
ascertain the preparation of teachers currently teaching 
kindergarten in the State of Washington would be a worth-
while contribution to education in our state. 
III. LIMITATIONS OF THE STUDY 
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The study involved the use of questionnaires. The 
study is limited by the number of superintendents and kinder-
garten teachers contacted and by the number who responded. 
Another limiting factor was the lack of information 
available on research conducted on qualifications of kinder-
garten teachers in the last two decades. 
The study was limited by the fact that no research 
has been conducted to define the teacher's role or to list 
the teacher's duties and tasks peculiar to kindergarten. 
IV. DEFINITION OF TERMS USED 
Kindergarten. For the purposes of this study kinder-
garten was considered as an educational unit of school which 
enrolls five year old children on a regular basis, prior to 
entrance to first grade. The kindergarten may be part of 
the public school or may be a private school. 
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F. T. E. Full Time Equivalent. Kindergarten teachers 
on full time basis teach two classes of kindergarten children 
each day. One class in the morning and a second class in the 
afternoon. Many districts hire half-day teachers to teach 
one class of kindergarten. Thus it would require two half-
day teachers to equal one F. T. E. 
Public Teacher. A kindergarten teacher employed by 
a public school district was referred to as a public teacher. 
Private Teacher. A kindergarten teacher teaching 
private kindergarten was referred to as a private teacher. 
The teacher's kindergarten class or school was within the 
boundary of a public school district but not under the 
school district's jurisdiction. 
V. ORGANIZATION OF THE REMAINDER OF THE STUDY 
Chapter II includes a review of the literature 
including the history of kindergartens, current status of 
kindergarten, and a review of related literature concerning 
the selection and training of kindergarten teachers. 
Chapter III explains the procedure used to develop 
the questionnaires and contains the analysis of the data. 
Chapter IV includes the summary, conclusions, and 
recommendations of the study. 
CHAPTER II 
REVIEW OF THE LITERATURE 
I saw Tomorrow look at me 
From little children• s eyes;' 
And thought how carefully we would teach 
If only we were wise. 1 
Anonymous 
Introduction 
The multiple factors which influence the education 
of young children include the economic factor• the philosophy 
of the nation~ community, school and home in which each 
individual child lives.' The adults who will solve the 
problems tomorrow will be the product of today• s world.' 
The provision made for their continuing education will be 
reflected in the kind of solutions they will make for 
tomorrows problems.' Large groups of parents and educators 
today recognize the importance of the early experiences in 
the total education of children and are aware of the neces-
sity for providing a good program for early childhood 
education.'' 
The purpose of the kindergarten program is to 
further the developmental growth of the children 
through experiences that are of interest and of 
help to them~ The unit provides for a continuous 
educational experience under the direction of a 
qualified teacher in close cooperation with 
parents ( 11: 59) .: 
The professional training of the teacher who is 
responsible for providing the educational experiences of 
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kindergarten children is the major concern of this study. 
There was found to be a dearth of material in this area. In 
the related literature there were expressed implications and 
suggestions as to what constitutes an adequate educational 
background. There were, however, no specific lists of 
criteria developed from research for the selection and train-
ing of kindergarten teachers. 
Historical Background 
The brief review of the historical background of 
kindergarten which follows has been limited mainly to the 
attitudes regarding the teacher's role as expressed by the 
early proponents of education for young children. 
The personal and professional characteristics of 
teachers of young children was recognized by Jean Jacques 
Rousseau, who was the first educator to campaign for the 
rights of children as children, unique, and not minature 
adults (12:J86). Rousseau (1712-1778) believed that 
children should be educated in a natural way through 
activities and planned experiences that appealed to the 
child. In Emile, Rousseau describes the adult's role in 
this manner, "Zealous teachers, be simple, discreet, re-
served, and never be in haste to act save to prevent others 
from acting" (18:6J). Throughout his work he emphasized 
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• free development of the child with little molding 
by adults" ( 19: 167). 
Frederick Froebel (1782-1832), the "father of 
kindergarten", .. possessed an unusual understanding of young 
children.' Play was the basic principle of his philosophy 
and he developed methods and materials for use in teaching 
young children.• The teacher• s responsibility was to be 
helpful and non-intrusive.' He stated: 
In all her connections with the playing of childhood 
the teacher must be governed by a genuine sympathy 
with child life, and all her suggestions must be 
given in a spirit of helpfulness, so that no child 
may ever be conscious of the shadow of interfering 
domination,'· which blights its joyousness, checks its 
freedom,' or dwarfs its individuality ( 14: 126) .·: 
Another European who helped the development of 
kindergarten was Maria Montessori (1850-1950); who worked 
as a psychiatrist in Rome.·~ Self-education was the basic 
idea of her educational philosophy.' Montessori's emphasis 
on a "passive·9" quiet teacher was a good corrective for the 
average overstimulating kindergarten director" (8:42). 
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The first kindergarten in America was founded at 
Watertowri9• Wisconsin in 1855.' The first public-school 
kindergarten was established in 1873 in St." Louis; Missouri 
(11:48). During the following decade the kindergarten 
movement made rapid growth. Early leaders in the develop-
ment of kindergarten in America were Susan Blow: a supporter 
of Froebel•s philosophy, and Patty Hill Smith, a proponent 
of the child-centered liberal and experimental philosophy; 
The work of Smith was greatly helped by John Dewey and 
William Kilpatrick and their scientific studies of early 
child growth and development (19:168-170).• 
Current Status ,2f_ Kindergarten 
Since the 1880•s the kindergarten movement has had 
its periods of growth and decline.i Today there is a great 
awareness of the value of early childhood education. 
Headley states: 
In the last few pears; national and international 
organizations have given their attention and support 9· 
not only to the downward extension of educational 
opportunities for young children;· but also to down-
ward extension of the right kind of educational 
opportunities for young children (13:17).1 
Despite the fact there is public acceptance of 
kindergarten there is variation in the provision for 
kindergarten in the fifty states. "In the fall of 1962 
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there were public kindergartens in forty-two states and the 
District of Columbia" (13:21). This does not mean that every 
child received a kindergarten education but that the program 
was available to some in one form or another. Ten of the 
forty-two states provided kindergarten for most of their 
kindergarten-age children.' Eight states provided no public 
kindergartens for their youngsters.' 
With the increased provision for kindergarten there 
has been increased emphasis on the personal traits and 
professional training of kindergarten teachers. 
1.3 
In 1957 Steiner reported the following information on 
certification requirements for kindergarten teachers: 
Special certificate for kindergarten 
Combination certificate for nursery 
and kindergarten 
Combination certificate for nursery, 
kindergarten and early primary 
General certificate with special training 
in early primary education 
General elementary certificate 
(*Washington State included here.') (20: 7-10) 
Selection !:.!l!! Training !2f. Teachers 
1.3 states 
4 
8 
7 
1.3* 
Guidelines for the establishment of criteria for the 
selection and training of kindergarten teachers have been 
outlined by interested organizations; departments, and 
authors including the following: 
Association for Childhood Education International 
( 1: 8-9) t 
Washington State Advisory Committee on Preparation 
of Teachers of Young Children (22:1-6), 
Council of Chief State School Officers (6:16-17), 
Lillian L. Gore and Ruth Koury (10:20-21), 
Neith Headley (1.3:28-29), 
Sarah Lou Hammond and others ( 8: 69-71) .'1 
Personal characteristics frequently listed by the 
above were: 
• Flexibility 
• Inner steadiness 
• Clarity of purpose 
• 
• 
• 
• 
Thoughtful mind 
Empathy for and a belief in people 
Enjoys working with children and their parents 
Recognizes children•s individual differences 
Understands the process of child growth and 
development 
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There was general agreement as to professional prep-
aration as stated by Gore and Koury •1 
• Human growth;' development and learning~· mental and 
physical development,i health;· and nutrition 
• School;' parent·• home9 and community relationships 
~i Curriculum content;·• methods;' materials and equipment, 
experiences, and resources 
• Current problems~ 1 history, and philosophy of education 
• The administration and organization of schools 
She should continue her professional growth through 
attending professional courses• conferences, workshops, 
or seminars; and participate in research and program 
development.~ She should maintain her certification 
with her State department of education (17:21).· 
Criteria 
In summary of the review of literature concerning the 
professional preparation for an effective kindergarten teacher 
the following criteria appeared to be both basic and essential 
in the training of these teachers.· 
1. Graduate of a four-year accredited institution 
of higher education 
2. Holds a valid teaching certificate 
3. Major work in pre-schoo~ nursery, kindergarten;· 
or primary 
4. Courses to develop understanding of curriculUlil 
content, methods, materials, and equipment 
5. Courses to develop an understanding of human 
growth, development and learning 
6. Student teaching in kindergarten or primary 
It should be further noted that only points one and 
two are required by Washington State Law. 
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In reference to the fourth point mentioned, few would 
disagree with the statement that one of the main purposes of 
the kindergarten curriculum is to provide a readiness program 
for the individual child. Seen as essential in this program 
would be readiness for both reading and mathematics. On the 
basis of all the points mentioned, the following courses 
were seen as highly important in the training of the 
kindergarten teacher. 
1. Primary Methods 
2. Reading Readiness 
J. Primary Reading 
4. Nursery and Kindergarten Education 
5. Primary Mathematics 
In developing the questionnaire for use in this 
study, both of the preceding lists were used. 
Introduction 
CHAPTER III 
PROCEDURE AND ANALYSIS 
The purpose of this study was to ascertain the 
academic training of the teachers currently teaching kinder-
garten in the State of Washington.;• Two questionnaires were 
developed for use in obtaining the needed information.;' 
The first questionnaire was sent to the superinten-
dents of the selected district along with a letter of intro-
duction.: Also included was a copy of the questionnaire for 
kindergarten teachers for the superintendent• s perusal.~ 
Copies of both questionnaires are located in the appendix. 
Procedure 
The first questionnaire asked superintendents to 
supply information concerning: (1) the availability of 
kindergarten in their respective districts on a public or 
private school basis; (2) the number of kindergarten classes9· 
pupils per class,and the number of teachers; (3) the entrance 
qualifications for kindergarten; (4) qualifications required 
for kindergarten teachers; and (5) the names and addresses of 
the kindergarten teachers~' 
The second questionnaire was directed to the kinder-
garten teachers.' The purpose was: (1) to determine whether 
the teacher was employed in a public or private kindergarten; 
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(2) to determine the teacher•s educational background; and 
( 3) to determine the status of the teacher• s certification.; 
Under the heading "Educational Background" provision was 
made to determine the highest college degree held, areas of 
specialization, and training pertinent to kindergarten.; 
Population 
One hundred school districts were selected.' The 
districts were considered representative of a cross-section 
of school districts in the State of Washington; Selection 
was made on the basis of school population and geographic 
location.' For purposes of obtaining representative dis-
tricts based on population, selection was made from dis-
tricts in each of the following categories: (1) school 
districts with a population of 1,000 or less; (2) school 
districts with a population of 1•··ooo to 5,000; and (3) 
school districts with a population of .5,000 or more. 
School districts were selected from both sides of the 
Cascade Mountains and at least one from each county in the 
state.' Because of population distribution in the state, 
more school districts west of the mountains were selected 
than from the east side•' 
Names and addresses of kindergarten teachers were 
supplied by all but four of the responding superintendents 
who had public kindergarten;' Two districts, which do not 
publish names of teachers;· offered to distribute questionnaires 
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to teachers.' One district made copies of the questionnaire 
for kindergarten teachers;' had the teachers fill them out~" 
and returned the completed questionnaires." One superinten-
dent returned the questionnaire with no names of teachers;·, 
but did fill out the rest of the questionnaire. 
Superintendents in districts where there was private 
kindergarten were very cooperative and supplied a name of 
someone who could provide the desired information:; 
After the questionnaires were returned by the 
superintendents9·· with the exceptions mentioned above~ the 
copies of the second questionnaire and the oover letter were 
sent to four hundred twenty (420) selected kindergarten 
teachers.' The teachers were selected at random from the 
lists provided by superintendents; No more than nine ques-
tionnaires were sent to teachers in any one district. It 
was felt that nine respondents from any one district would 
be representative of the type of personnel contracted and 
the qualifications required by that district.; 
I. ANALYSIS OF THE DATA 
Questionnaires lQ Superintendents .2f. Schoolpistricts 
Questionnaires were mailed to one hundred (100) 
school-district superintendents and ninety-one districts 
reported kindergarten available,· and seven districts had no 
provision for kindergarten. The superintendent of Harrington 
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School District; one of the seven reporting no kindergarten~ 
explained that the kindergarten-age population in that dis-
trict was not large enough to qualify for state support.i 
Seventy-eight districts reported public kindergarten and 
twelve reported private kindergarten.· Bellevue School Dis-
trict was the only district reporting both public and private 
kindergarten.' 
Number 9.f. Classes ~ District 
Table I presents the number of public and private 
kindergarten classes reported by districts.1 Table I appears 
on page 20.' 
It may be noted in Table I that the number of public-
school kindergarten classes varied from one class to one 
hundred fourteen classes. Seven districts reported three 
classes and seven districts reported eight classes.i Six 
districts reporting private kindergarten had only one class.' 
One district~· Spokane School District; reported thirty-nine 
classes,- all private• Almost all responding districts 
reported two half-day sessions of kindergarten. Cle Elum.-
Roslyn School District reported one full-day class and one 
half-day class of kindergarten• Blaine School District 
reported three class sessions per day with one teacher.· 
Number 9.f. Teachers Employed 
Table II presents the number of teachers employed 
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TABLE I TABLE II 
NUMBER OF KINDERGAR1rEN NUMBER OF F. T. E. 
CLASSES PER DISTRICT TEACHERS PER DISTRICT 
NUMBER NUMBER OF 
OF PUBLIC PRIVATE TEACHERS PUBLIC PRIVATE 
CLASSES (F. rr. E.) 
1 6 6 
.5 - 1 13 6 
2 6 2 1. 5 - 2 11 2 
3 7 2.5 - 3 6 1 
4 5 2 3.5 - 4 12 2 
5 1 4.5 - 5 5 1 6 4 1 5.5 - 6 5 
7 6 6.5 - 7 J 
8 7 7.5 - 8 J 
9 1 8.5 - 9 3 
10 J 1 
11 2 10.5 - 11 4 
12 J 11. 5 - 12 5 
13 2 
14 1 14.5 - 15 1 
15 2 15.5 - 16 1 
16 1 18.5 - 19 1 
17 2 19.5 - 20 1 
18 1 20.5 - 21 1 
21 1 22.5 - 23 1 
22 4 2J.5 - 24 1 
23 2 
24 2 33.5 - J4 1 
30 1 4J.5 - 44 1 
35 1 48.5 - 49 1 
37 1 56.5 - 57 1 
JS 1 
39 1 
41 1 
49 1 
67 1 
98 1 
114 1 
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per district in the public a.nd private kindergartens. Table 
II is located on page 20.' 
In addition to the information presented in Table II, 
it should be noted that the number of teachers employed was 
reported in two ways. 1 Some districts reported on the basis 
of full time equivalent (F. T. E.) and other districts reported 
on the basis of the number of individual teachers employed. 
The number employed ha.s been transposed to F. T. E.' for 
tabulation purposes •. , 
Most districts hire one, two;' three or more half-day 
teachers to teach the kindergarten classes in a. particular 
school.' Opportunity to tea.ch half-days allows mothers of 
young children to be employed part time a.nd to be home the 
other half-day. 
Number 91. Pupils ~ Class 
Table III presents the number of pupils per class in 
the public and private kindergartens as reported by the 
districts.: 
PUPILS 
PER CLASS 
PUBLIC 
PRIVATE 
TABLE III 
PUPILS PER CLASS 
14 20 21 22 23 24 25 26 27 28 29 30 31 32 3 
1 4 3 1 1 2 3 4 5 11 8 15 6 8 3 1 
7 1 1 2 2 
0 
1 
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As can be seen in Table III, the number of pupils in 
public kindergarten varied from fourteen per class to forty 
per class. Twenty pupils per class was reported by four 
districts with public kindergarten and by seven districts 
with private kindergarten. The average number of pupils per 
class was reported to be twenty-eight in eleven of the public 
kindergartens and was reported to average thirty pupils per 
class in fifteen public kindergartens. Wapato School Dis-
trict reported six classes of thirty-two kindergarten pupils 
per class with three teachers and three teacher aids. 
Qualifications f.2!: Kindergarten Teachers 
Table IV presents information concerning school 
district qualifications required for kindergarten teaching 
positions. 
TABLE IV 
QUALIFICATIONS FOR KINDERGARTEN TEACHERS 
QUALIFICATIONS 
Less than a BA Degree 
BA Degree 
BA Degree + fifth year 
MA Degree 
Special Areas of Training: 
Kindergarten Specialization 
Student Taught in kindergarten 
Primary level specialization 
Experienced primary teacher 
Reading courses 
Music, art, and story telling 
Valid Teaching Certificate 
PUBLIC 
2 
70 
2 
6 
1 
12 
1 
1 
1 
8 
PRIVATE 
9 
2 
2J 
It may be seen in Table IV that qualifications for 
kindergarten teachers in public schools were generally the 
same as required for other elementary teachers. Seventy of 
the districts noted that a Bachelor•s Degree or better was 
required and two districts, Renton School District and Clover 
Park School District require a Bachelor's plus a fifth year 
of college. No district required a Master•s Degree. Seven 
districts indicated that teachers with less than a Bachelor's 
Degree were hired when teachers with a Bachelor's Degree 
were not available. Twenty districts indicated that training 
or specialization in kindergarten or primary education was 
required or preferred. Eight districts noted that a valid 
teaching certificate for the State of Washington was required. 
The requirements for teachers in private kindergartens 
were reported as 11 none11 , "less than a Bachelor's", or 11 at 
least two years of college". One respondent wrote that a 
teacher with a Bachelor's Degree was preferred, but because 
the wages were so much lower, usually a person who had proof 
of teaching experience was accepted. 
Pullman School District, a private kindergarten 
situation, required a Bachelor's Degree. The Pullman Kinder-
garten which has operated continuously since 1953 will be 
closing in June, 1967. "Pullman will be having public kinder-
garten beginning September, 1967. 11 (Pullman questionnaire). 
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Q u a l i f i c a t i o n s  o f  C h i l d r e n  E n t e r i n g  K i n d e r g a r t e n  
S i x t y - e i g h t  o f  t h e  d i s t r i c t s  p r o v i d i n g  p u b l i c  k i n d e r -
g a r t e n  i n d i c a t e d  t h a t  c h r o n o l o g i c a l  a g e  o f  f i v e  y e a r s  w a s  
o n e  q u a l i f i c a t i o n  r e q u i r e d  o f  c h i l d r e n  e n t e r i n g  k i n d e r g a r t e n .  
S i x  d i s t r i c t s  r e q u i r e d  p h y s i c a l  e x a m s .  F i v e  d i s t r i c t s  
r e q u i r e d  m e n t a l  t e s t s .  O n  t h e  o t h e r  r e q u i r e m e n t s  l i s t e d  b y  
s u p e r i n t e n d e n t s  o n e  l i s t e d  
1 1
o r a l  i n t e l l i g e n c e " ,  o n e  l i s t e d  
1 1
t e a c h e r  e v a l u a t i o n
1 1
,  a n d  t w o  l i s t e d  " p s y c h o l o g i c a l  t e s t s " .  
S i x  o f  t h e  t h i r t e e n  d i s t r i c t s  t h a t  h a v e  p r i v a t e  
k i n d e r g a r t e n  s i t u a t i o n s  i n d i c a t e d  t h a t  t h e  c h r o n o l o g i c a l  a g e  
o f  f i v e  y e a r s  w a s  r e q u i r e d  o f  c h i l d r e n  e n t e r i n g  k i n d e r g a r t e n .  
O n e  i n d i c a t e d  t h a t  a  p h y s i c a l  e x a m  w a s  r e q u i r e d ,  a n d  o n e  
i n d i c a t e d  t h a t  m e n t a l  t e s t s  w e r e  a d m i n i s t e r e d  i f  r e q u e s t e d .  
Q u e s t i o n n a i r e s  t o  K i n d e r g a r t e n  T e a c h e r s  
F o u r  h u n d r e d  t w e n t y  ( 4 2 0 )  q u e s t i o n n a i r e s  w e r e  d i s -
t r i b u t e d  t o  k i n d e r g a r t e n  t e a c h e r s .  R e s p o n s e s  w e r e  r e c e i v e d  
f r o m  t w o  h u n d r e d  f i f t y - t w o  ( 2 5 2 )  t e a c h e r s ;  t w o  h u n d r e d  t h i r t y -
n i n e  ( 2 3 9 )  p u b l i c  k i n d e r g a r t e n  t e a c h e r s ;  a n d  t h i r t e e n  p r i v a t e  
k i n d e r g a r t e n  t e a c h e r s .  
S o m e  t e a c h e r s  d i d  n o t  r e s p o n d  t o  a l l  p a r t s  o f  t h e  
q u e s t i o n n a i r e .  F o r  t h i s  r e a s o n  t a b u l a t i o n  i n d i c a t e s  t h e  
n u m b e r  o f  r e s p o n s e s  a n d  d o e s  n o t  n e c e s s a r i l y  c o r r e l a t e  w i t h  
t h e  t o t a l  n u m b e r  o f  q u e s t i o n n a i r e s  r e t u r n e d .  
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D e g r e e s  E a r n e d  ~ K i n d e r g a r t e n  T e a c h e r s  
T a b l e  V  p r e s e n t s  i n f o r m a t i o n  o n  t h e  d e g r e e s  e a r n e d  b y  
p u b l i c  a n d  p r i v a t e  k i n d e r g a r t e n  t e a c h e r s .  
T A B L E  V  
D E G R E E S  E A R N E D  B Y  K I N D E R G A R T E N  T E A C H E R S  
D E G R E E  P U B L I C  
P R I V A ' r E  
L e s s  t h a n  a  B A  D e g r e e  1 4  
5  
B A  D e g r e e  
1 6 6  8  
B A  D e g r e e  +  f i f t h  y e a r  
1 5  
I J I A  D e g r e e  
9  
B S  D e g r e e  
3 1  
l V ] S  D e g r e e  
2  
B  1 1 1 u s i c  E d .  2  
I t  m a y  b e  s e e n  i n  T a b l e  V  t h a t  f o u r t e e n  p u b l i c  k i n d e r -
g a r t e n  t e a c h e r s  h e l d  l e s s  t h a n  a  B a c h e l o r ' s  D e g r e e .  T h r e e  o f  
t h e s e  t e a c h e r s  h e l d  l i f e  c e r t i f i c a t e s  i s s u e d  i n  1 9 2 8 ,  1 9 3 2 ,  
a n d  1 9 3 8  r e s p e c t i v e l y .  S i x  e a r n e d  t e a c h i n g  c e r t i f i c a t e s  i n  
t h e  H i d w e s t  a n d  h a d  t a k e n  c o l l e g e  c o u r s e s  s i n c e  c o m i n g  t o  
t h e  S t a t e  o f  W a s h i n g t o n  a n d  w e r e  w o r k i n g  t o w a r d  a  B a c h e l o r ' s  
D e g r e e .  O n e  i n d i v i d u a l  h e l d  a  l i c e n s e  i s s u e d  i n  1 9 4 4  f r o m  
N o r m a l  C o l l e g e ,  N o v a  S c o t i a ,  c a n a d a ,  a n d  w a s  w o r k i n g  t o w a r d  
a  B a c h e l o r ' s  D e g r e e .  O t h e r  r e s p o n d e n t s  w r o t e  t h a t  t h e y  w e r e  
s h o r t  
1 1  
o n e  q u a r t e r " ,  " s i x  h o u r s " ,  " l e s s  t h a n  a  y e a r "  o f  
c o l l e g e  w o r k  t o  c o m p l e t e  r e q u i r e m e n t s  f o r  a  B a c h e l o r ' s  
D e g r e e .  T h e  p r i v a t e  k i n d e r g a r t e n  t e a c h e r s  h a v i n g  l e s s  t h a n  
a  B a c h e l o r ' s  D e g r e e  r e p o r t e d  s i m i l a r  r e a s o n s .  
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Five of the eight private teachers holding Bachelor's 
Degrees were in Pullman School District, two were in West 
Valley School District, near Yakima, and one was in Pomeroy 
School District. 
One hundred sixty-six (166) of the public kinder-
garten teachers had earned a Bachelor's Degree, fifty-seven 
had earned an equivalent or higher degree. 
Institutions Conferring Degrees 
Kindergarten teachers had earned degrees from 
institutions in twenty-nine states and Canada. One hundred 
forty-four (144) of the degrees were earned in the State of 
Washington. Twelve degrees were earned in Oregon, nine in 
California, seven in Colorado, and six in Montana and 
Illinois respectively. 
The five state-supported institutions were represented 
in the following order: (1) Central Washington State 
College - thirty-four degrees conferred; (2) Western Wash-
ington State College - thirty-one degrees conferred; (J) 
University of Washington - twenty degrees conferred; (4) 
Eastern Washington State College - fourteen degrees con-
ferred; and (5) Washington State University - eight degrees 
conferred. 
Thirty-seven degrees were earned at private colleges 
and universities in the State of Washington. Twelve of these 
degrees were earned at the University of Puget Sound and 
eleven were earned at Pacific Lutheran. Seattle Pacific 
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College conferred eight degrees, Whitworth College conferred 
four degrees, Seattle University conferred two, and Whitman 
College conferred one. 
The degrees had been conferred as long ago as 
1925 (1) and 1926 (1). Every year from 1925 to 1966 was 
noted with the exceptions of 1927 and 1929. Fifty per cent 
of the degrees had been issued since 1955. Nineteen degrees 
were conferred in 1965 and eighteen in 1964. 
Status of Certification 
Table VI presents information on the status of 
certification of kindergarten teachers currently teaching 
in the State of Washington. 
TABLE VI 
STATUS OF CERTIFICATION 
CERTIFICATION PUBLIC PRIVATE 
Emergency 22 
Provisional 97 3 
Standard 112 3 
Life 6 
No certificate 2 7 
For the information presented in Table VI, it should 
be added that four of the private teachers who held provision-
al and standard certificates taught in Pullman and the other 
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two taught in the West Valley School District near Yakima. 
Seven private teachers reported that they did not hold 
teaching certificates, but one noted that she could qualify 
for an emergency certificate. 
One hundred twelve (112) of the public teachers had 
standard certificates, ninety-seven had provisional certifi-
cates, and twenty-two had emergency certificates. One indi-
vidual without a certificate indicated that she was "retired" 
but was helping out by teaching a half-day class. The other 
teacher gave no reason and may have just failed to answer 
the question. 
Original Preparation 
Table VII presents information concerning the level 
of education which the teacher originally prepared to teach. 
TABLE VII 
ORIGINAL PREPARArriON 
EDUCATION PUBLIC PRIVATE 
Primary 
Intermediate 
Junior High 
Secondary 
Kindergarten 
Did not prepare to teach 
148 
25 
11 
24 
21 
It can be seen from the information presented on 
Table VII that about seventy-one percent of the public 
6 
1 
2 
2 
1 
1 
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teachers currently teaching kindergarten originally prepared 
for teaching at the primary or kindergarten level. Five of 
the respondents that originally prepared for the intermediate 
level had taken courses pertinent to teaching kindergarten 
during their fifth year of college work. Thirteen of the 
respondents t.hat originally prepared for secondary had taken 
courses pertinent to kindergarten teaching during their fifth 
year of college. However, four of these "secondary" teachers 
reported that they had no training pertaining to kindergarten 
or primary teaching. All of the teachers who trained orig-
inally for junior high had taken some courses pertaining to 
primary teaching, and three had taken courses designed for 
kindergarten teachers. 
Four of the private teachers had taken courses per-
tinent to kindergarten. One respondent wrote that she 
trained for intermediate level and that this one year of 
kindergarten was a temporary position for her. 
~ of Specialization 
One hundred fifteen (115) of the public kindergarten 
teachers and seven of the private kindergarten teachers 
reported that their area of specialization was elementary 
education. One private teacher had specialized in nursery 
school administration. Other areas of specialization most 
frequently reported by kindergarten teachers were as follows: 
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social science, English, music, home economics, sociology, 
and psychology. 
Training for Kindergarten 
Table VIII presents the responses by public and private 
teachers concerning professional training pertinent to 
kindergarten. 
TABLE VIII 
TRAINING PERTINENT TO KINDERGARTEN 
TRAINING FOR KINDERGARTEN 
Primary Methods 
Reading Readiness 
Primary Reading 
Nursery and Kindergarten Education 
Primary Mathematics 
PUBLIC 
152 
107 
115 
117 
130 
PRIVATE 
3 
1 
1 
4 
3 
It should be added to the information presented on 
Table VIII that many of the respondents took courses in 
kindergarten education after they had taught at other levels 
and had gone back to college for their fifth year or Master's 
Degree. 
A Bellingham respondent predicted that one kindergarten 
teacher out of twenty surveyed in this study would be prepared 
specifically for kindergarten. (The analysis showed twenty-
two out of two hundred fifty-two, or nine per cent, had 
prepared originally for kindergarten.) The respondent stated 
that disagreements were encountered because unqualified teachers 
simply pushed first grade material into kindergarten and 
made it a "pre-first" at best. (Questionnaire #304). 
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Ninety-one public teachers and four private teachers 
had taken psychology courses in human growth and development. 
Seventy public teachers had taken courses in educational 
psychology. Ten public kindergarten teachers and one 
private kindergarten teacher gave no response to the request 
for information on psychology courses taken. The rest of 
the respondents reported they had taken from one to six 
psychology courses. 
Twenty-one public teachers and one private teacher 
reported they had student taught in kindergarten. Six 
public teachers and two private teachers reported they 
student taught at the primary level. 
Other Courses Considered Important 
Kindergarten teachers were asked to report other 
courses they had taken that they considered important. 
Table IX presents the ten courses most frequently reported by 
the public and private kindergarten teachers. 
It may be seen in Table IX, located on page 32, that 
college courses that had practical application were named 
more frequently than subject matter courses that provide 
knowledge in depth. It may be added that student teaching and 
the course in parent-teacher conferences were cited as very 
beneficial by twelve public kindergarten teachers. 
TABLE IX 
COLLEGE COURSES KINDERGARTEN TEACHERS 
CONSIDERED IMPORTANT 
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COURSE PUBLIC PRIVATE 
Arts and Crafts 
Music 
Children's Literature and Books 
Science 
Speech and Speech Correction 
Physical Education 
Psychology 
Audio-Visual Aids 
Kindergarten Ivlethods and Observations 
including Montessori and Project 
Head Start 
Creative Dramatics 
Opinions £z Respondents 
72 
66 
.34 
2.3 
22 
21 
20 
19 
19 
16 
6 
6 
1 
1 
1 
Many of the respondents took the time to express their 
opinions concerning this study and of related problems. In 
the area of preparation and training one respondent wrote that 
she felt that the best teacher was the one who had been 
educated as a whole person. She was distressed by the number 
of college students who were "bogged down in methods courses". 
She felt there was a special need for math, geography, and 
psychology. She felt the greatest need was in background 
studies to answer questions, pursue subjects and to handle 
special learning problems. She stated that in her opinion 
the kindergarten teacher needed to be enthusiastic, well-
balanced and prepared excellently in subject matter. 
The area needing the most improvement wa-s practical 
application of classroom procedures, according to another 
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respondent. She felt that colleges should train kindergarten 
teachers to use the problem solving approach instead of 
training them to follow the book. She cited areas new 
teachers would have to master as follows: 
1. Classroom organization. 
2. Time management because children do not run 
by the book. 
3. Management of behavior problems. 
4. Conferencing and human relations. 
5. Effect of voice tone and colors on class 
reactions. 
6. Sources of resource people, materials and 
equipment. (Questionnaire #261). 
Opinions were expressed in reference to college 
curriculum for teaching kindergarten. 
Several respondents wrote that the kindergarten 
courses which they took at San Jose State College in 
California were the most helpful and rewarding for practical 
classroom use. (Questionnaires #080, #083, #251). 
A respondent stated that her complaint with her 
state college's curriculum was that it offered only one 
course directed soley at the kindergarten level. (Question-
naire #033). Another person wrote concerning the same 
college that it was hard to convince the education depart-
ment that kindergarten existed. (Questionnaire #337). 
CHAPTER IV 
SUNMARY, CONCLUSIONS, AND RECOMME}J'DATIONS 
Summary 
The study to ascertain the educational background 
of teachers currently teaching kindergarten showed that 
two hundred twenty-five (225) public teachers and eight 
private teachers or 92 per cent of all respondents grad-
uated from four-year accredited institutions of higher 
learning. Two hundred thirty-seven (237) public teachers 
and six private teachers or 96 per cent of all respondents 
held valid teaching certificates. One hundred seventy-
nine (179) public teachers and seven private teachers or 
74 per cent of all respondents had majored in elementary 
education which may or may not have included work in 
nursery and kindergarten education. However, of the total 
respondents, only seventeen public teachers and four private 
teachers or 8 per cent of all respondents had no training 
for nursery, kindergarte~ or primary teaching. The other 
respondents had taken college courses in early childhood 
education after completing their Bachelor's Degree. 
Conclusion 
From the analysis of the questionnaires it may be 
concluded that the majority of the teachers currently 
teaching in the public school kindergartens have an educa-
tional background to qualify them to be kindergarten 
teachers. However, on the basis of the response of the 
private teachers and from letters of information which 
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were returned with the questionnaires the conclusion may be 
made that the majority of the private teachers do not have 
an adequate educational background for teaching kindergarten. 
Conclusions on the Superintendent's Questionnaire 
Ninety-eight per cent of the school district super-
intendents returned the questionnaires. 'rheir response 
showed that kindergarten was available in 93 per cent of 
the districts. Seven per cent of the districts had neither 
public nor private kindergarten. Seventy-eight per cent of 
the districts provided public school kindergarten. 
The number of kindergarten classes varied from one 
class of twenty-one pupils in sparsely populated districts 
like Coulee Dam School District to ninety-eight classes 
averaging twenty-seven pupils in Highline School District 
and one hundred fourteen (114) classes averaging twenty-six 
plus pupils in Tacoma School District which are both densely 
populated districts. The conclusion can be reached that the 
number of public school kindergarten classes in the district 
was determined by the population of five-year-old children. 
The number of private kindergarten classes provided within 
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the boundary of a school district did not necessarily re-
flect the population of five-year-olds since it was also 
necessary for parents to pay a monthly fee. Every district 
having a private kindergarten situation reported twenty or 
more pupils per class, thus the districts could qualify for 
state support (17:75). In conclusion, the number of private 
kindergarten classes within these responding districts either 
reflected a socio-economic factor which was not included in 
the questionnaire or the availability of qualified teachers. 
From the analysis of the section of the questionnaire 
concerning the number of kindergarten teachers in a district 
the following conclusions can be made: (1) the number of 
public kindergarten teachers in each district was determined 
by the population of five-year-olds in the district, school 
district policy regarding class load, and the availability 
of qualified teachers; and (2) the number of private teachers 
in a district was determined by the population of five-year-
olds and by the number of parents who could and would pay 
the monthly fee. 
The conclusion that generally women are hired to 
teach kindergarten can be made since only one district 
reported having a man teacher. He was the only male kinder-
garten teacher in the state as far as they knew. 
Seventy-eight per cent of all the responding districts 
require a Bachelor's Degree or better for kindergarten 
37 
teaching positions. Two respondents from the thirteen 
districts which have private kindergarten available reported 
that a Bachelor's Degree was required. Nine reported "less 
than a Bachelor's Degree" and two did not respond to the 
question. It may be concluded from the analysis of the 
responses that public school districts have the same require-
ments for kindergarten teachers that they have for other 
elementary teachers, and the requirements are determined 
to a degree by the supply of qualified teachers. The con-
clusion can be made that there are no requirements for 
private teachers, with the exception of Pullman Kinder-
garten, because in other districts there was every indica-
tion that the private kindergarten was "strictly private". 
The private kindergarten was a private business or enter-
prise operated without benefit of license or certification 
standards under state or local jurisdiction. The one and 
only teacher, in the district other than Pullman that 
reported a Bachelor's Degree required, held less than a 
Bachelor's Degree. 
Because of the requirements established for private 
teachers currently teaching in Pullman Kindergarten it can 
be concluded that Pullman School District will have no 
problem securing qualified kindergarten teachers when public 
school kindergarten is started in September 1967. The 
opposite conclusion could be made concerning the avail-
ability of qualified teachers in other districts having a 
private kindergarten situation that might wish to consider 
public kindergarten. One respondent wrote that there was 
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a mighty dearth of prepared kindergarten teachers in the area, 
and if the neighboring large school district had voted in 
public kindergarten, she didn't know how the administration 
could possibly have found qualified personnel. (Question-
aire #189). 
Ninety-four districts, or 96 per cent of the total 
respondents, reported chronological age as one of the 
qualifications required of children entering kindergarten. 
The chronological age of five years was reported by seventy-
four districts, or 76 per cent of all responding districts. 
The cut-off date varied from five years by September 1 to 
five years by December 31. More districts reported five 
by September 10 than any other date. It can be concluded 
that the kindergarten classes are for children who reach 
their fifth birthday sometime during the first third of the 
school year. 
Conclusions ~ Analysis of ~ Received ~ Teachers 
Degrees earned. The following conclusions can be 
made from the analysis of the data: (1) that 94 per cent of 
the public kin~ergarten teachers hold a Bachelor's Degree or 
better; (2) 6 per cent hold less than a Bachelor's Degree; 
(3) 96 per cent of all public and private respondents hold 
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a Bachelor's Degree or better; (4) 8 per cent of all respon-
dents hold less than a Bachelor's Degree; and (5) 61 per cent 
of the private teachers who responded have not graduated from 
a four-year college or university. In addition, we can con-
clude from the letters which accompanied several of the 
questionnaires returned by private teachers that the figure, 
61 per cent is not representative of the total private teachers, 
but that the percentage of teachers not holding a Bachelor's 
Degree is probably much higher. 
Institutions Conferring Degrees 
The conclusions concerning the data on institutions 
conferring degrees were that: (1) 62 per cent of all the 
degrees conferred, or one hundred forty-four (144) degrees, 
were earned in Washington State, (2) 74 per cent of the 
degrees, or one hundred seven (107) degrees, conferred in 
Washington State were earned at public supported institutions, 
and (3) 26 per cent, or thirty-seven degrees, were earned at 
privately supported institutions in the State of Washington. 
Status of Certification 
From the analysis of the data on the status of certi-
fication it was concluded that 99 per cent of the public 
teachers are certificated and 46 per cent of the private 
teachers are certificated. However, on the basis of letters 
which accompanied several of the questionnaires returned by 
private teachers it is highly possible that 46 per cent is 
not representative of the status of certification for all 
private teachers. 
Original Preparation 
One hundred seventy-nine (179) public teachers, or 
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74 per cent, majored in kindergarten and elementary educa-
tion and seven private teachers, or 54 per cent, majored in 
kindergarten and elementary education. Further analysis of 
the data shows that 8 per cent of all respondents had no 
training for kindergarten or elementary teaching. This 
represents 7 per cent of the public teachers and 30 per cent 
of the private teachers respondents. The conclusion can be 
made that the majority of respondents currently teaching 
kindergarten majored in kindergarten and elementary education. 
~ Qf Specialization 
One hundred twenty-two (122), or 48 per cent of all 
the respondents, had specialized in elementary education. 
The conclusion was that about half of the teachers have an 
education in depth for teaching in the primary grade. 
It should be added that twenty-two of all respondents, 
or 9 per cent, had student taught in kindergarten. 
Training ~ Kindergarten 
Criteria for professional training was determined 
an analysis of the data provided the following information 
on the teachers who had taken the courses: (1) Primary 
Methods was taken by 62 per cent of all the respondents; 
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(2) Reading Readiness was taken by 43 per cent of all respon-
dents; (3) Primary Reading was taken by 46 per cent of all 
respondents; (4) Nursery and kindergarten education was 
taken by 48 per cent of all respondents; and (5) Primary 
Mathematics was taken by 52 per cent of all respondents. 
All respondents did not take all five courses. It 
can be concluded that less than half of the teachers have 
received training pertinent to teaching kindergarten. 
The criteria noted that courses to develop an under-
standing of human growth and development were essential. 
Ninety-six per cent of all respondents reported taking 
courses in psychology and 37 per cent had taken courses in 
child growth and development. Numerous course titles were 
listed, many of which did not pertain to early childhood. 
It can be concluded that less than half of all respondents 
had received training to develop an understanding of human 
growth and development. 
College Courses Considered Important 
In the analysis of the data where teachers listed 
the courses they considered important it was concluded that 
courses from which daily, practical application could be 
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made were listed more frequently than courses of discipline 
such as science and psychology. In comparison it should be 
noted that courses in arts and crafts were listed by 31 per 
cent of all respondents, music was listed by 29 per cent of 
all respondents while science was listed by 10 per cent of 
all respondents and psychology was listed by 8 per cent of all 
respondents. 
Recommendations 
On the basis of this study it was seen that recom-
mendations need to be made to kindergarten teachers, to the 
colleges, to the State Department of Education , and for 
further research. 
Recommendations to Kindergarten Teachers 
In light of the analysis of the data the following 
recommendations can be made to persons desiring to specialize 
in kindergarten education: (1) select the college or uni-
versity that offers a major in nursery and kindergarten 
education; (2) a broad liberal education is seen as desirable; 
(3) courses to develop depth of understanding in human growth 
and development are considered essential; and (4) courses to 
develop skills and abilities in the arts, music, and the 
humanities are of immeasurable value. 
Recommendations 1£ Colleges 
It can be recommended on the basis of this study that 
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colleges and universities in the State of Washington need to 
provide for the educational background for teachers of 
kindergarten children.' The following recommendations are 
made to the institutions of higher learning: (1) provide a 
major in nursery and kindergarten education; (2) direct 
students with high academic achievement into nursery and 
kindergarten education; and (.3) provide courses to develop 
understanding of the theory of good nursery and kinder-
gartens distinguishing between the structured or depart-
mentalized subject curriculum in the graded school and the 
non-structured curriculum of kindergarten.· 
Recommendations iQ ~ State Department Q! Education 
In light of the study it is recommended to the State 
Department of Education that all private kindergarten schools 
be licensed and the teachers meet a minimum standard of pro-
fessional training and certification standards. In addition 
it is recommended that a list of the tasks and duties 
peculiar to the kindergarten be developed and published.' 
It is further recommended that kindergarten teacher's role 
and necessary background of education should be defined and 
published.' 
Recommendations ~ Research Based 2n ~ Study 
On the basis of this study it was seen that further 
research needs to be conducted involving a comparative analysis 
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on the individual district requirements for kindergarten 
teachers and the existing qualifications of teachers in the 
district. A majority response was not received from teachers 
in enough districts to warrant the analysis in this study. 
In addition further research needs to be conducted on the 
number of kindergarten teachers who student taught in 
nursery or kindergarten and the number who student taught 
in first, second, and third grade. 'rhis information was 
volunteered by some respondents but was not directly requested. 
It is further recommended that research needs to be 
conducted on the chronological age required by the districts 
and the reason for the spread from September 1 to December 31 
in the stated cut-off date. 
An additional area for much needed research is seen 
as concerning whether or not chronological age is the best 
criteria for determining entrance to kindergarten. 
On the basis of this study it is deemed necessary 
that research be conducted to determine why there are private 
kindergartens in districts that have a population of more than 
twenty five-year-olds and thus, could qualify for state 
support. 
Research Related to ~ Study 
It was seen that research related to this study should 
be conducted to determine the individual school district's 
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kindergarten policy on class loads per teacher and the 
reason for the policy. Is the policy based on the avail-
ability of qualified teachers, on availability of finances, 
on the availability of classrooms, or on a combination of 
these factors? 
In addition it is recommended that research be 
conducted to determine the individual school district's 
philosophy and to determine the purpose of kindergarten in 
individual districts. 
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APPENDIX 
QUESTIONNAIRE DIRECTED TO THE SUPERINTENDENT OF SCHOOLS 
1. Name and number of your school district ____________________ _ 
2. Do you have kindergarten in your school district? Yes~~-
No ___ Public school supported ___ Private school supported __ 
3. Please answer the following on the basis of your kindergarten: 
Number of kindergarten classes 
Number of pupils per class 
Number of kindergarten teachers 
Please specify qualifications for 
entrance to kindergarten if any: 
Chronological age 
Physical test 
Mental test 
Others, if any 
PUBLIC PRIVATE 
! 
! 
4. Qualifications required for kindergarten teachers. Answer 
on the basis of kindergarten teachers only: 
Less than a BA Degree 
BA Degree 
MA Degree 
PUBLIC PRIVATE 
Special areas of training required. 
Specify if any. 
5. Please list the names and addresses of your kindergarten 
teachers, both public and private if available, so that I 
may send them a one-page questionnaire. I have enclosed a 
copy of the questionnaire to be sent to kindergarten teachers 
for your perusal. 
Name Name Addr_e_s_s __________________ _ Addr_e_s_s ________________________ __ 
Name Name Addr_e_s_s ________________ __ Addr_e_s_s ________________________ __ 
If additional space is required for names and addresses of 
kindergarten teachers, please list them on the back of this 
questionnaire. 
CENTRAL WASHINGTON STATE COLLEGE 
QUESTIONNAIRE DIRECTED TO THE KINDERGARTEN TEACHER 
1. Name and number of your school district_·-------------------
2. In which of the following are you employed? 
Public school Private school 
kindergarten kindergarten. ____ __ 
Educational Background 
1. Highest college degree held ______ What year conferred ____ __ 
From what institution 
---------------------------------------
2. Areas of specialization: Major __________________________ _ 
Minors 
--------------------
3. In which of the following did you originally plan to teach? 
Primary Intermediate Junior High Secondary ____ _ 
Other (Please specify) --- ---
4. Training you have had pertinent to teaching kindergarten: 
Primary I~ethods 
Reading Readiness 
Primary Reading 
Nursery and Kinder-
garten Education -----------------------------------------
Primary Mathematics ____ ~~----~~~--~--~~~--~~~---
Educational Psychology )Please list by descriptive title) 
Other courses you have had which you consider important: 
5. Do you hold a valid teaching certif·icate for the State of 
Washington? 
Emergency____ Provisional____ Standard ____ 
CENTRAL WASHINGTON STATE COLLEGE 
